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About Lead Live - Reditel nazZivo
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an innovative two-year course for headteachers and their deputy headteachers
the program helps the headteachers in transforming into pedagogical leaders

designed for

350 hours of seminars, school excursions, job shadowing, individual support
(provided by a coach or a mentor) and self-help groups

domains: school vision, school culture, impact on student learning, leadership
competencies and personal development

the program is organized by Teach Live, an educational organisation with
evidence-based approach. The presented evaluation research was conducted
by an internal evaluation team.



Educational and transformative leadership

(1 the Czech context:
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the support for headteachers not systematic, existing programs mostly focused on school
management (not instructional leadership)

Czech headteachers do not feel educated enough in leadership, 42 % of Czech
headteachers never participated in an education program focused on instructional
leadership - below the European average (Federi¢ova, 2019)

educational leadership is part of Ministry of Education Strategy 2030



Educational and transformative leadership

A aquarter of all the influence a school can have on children’s outcomes depends on the school'’s
leadership (Wallace Foundation, 2004)

O characteristics of leaders having impact on better educational results: (Leithwood et al., 2006)
building a united school vision

understanding people and developing them

transforming inner school organisation

leading and managing school educational plans

1. teacher professional development, open classes, ability to observe and provide feedback to teachers,
2. own ongoing development in teaching competencies, personal development, 3. willingness to
cooperate with other stakeholders (Backor & Gordon, 2015)



Bridging research & practice - role of
evaluation researchin Lead Live

Lead Live (part of Teach Live organisation) is a laboratory that develops, tests out and aims
disseminate new models for teacher training.

Why evaluation?

learning organisation: evaluation team is part of organisation.

results are discussed and implemented in the next year to constantly improve the programme
bringing all the actors of teacher preparation to discuss common goals and track quality

laboratory: setting the culture of evaluation, sharing methodology of evaluation with other
institutions, proposing open data to compare with other university programmes

open the discussion about what does a good teacher mean

results for advocacy and for donors
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Research questions and methodology

Kirkpatrick’s EVALUATION QUESTIONS RESEARCH METHODS
model (2014)

Feedback form after each training

session
Reaction
(Program How well does the programme provide learning opportunities? < B Yearly feedback
evaluation)
Self-assessment questionnaire
Learning of How does self-concept of the participants change throught the =~ TALIS benchmarking
participants course? Which transferrable skills do they obtain?

Semi-structured interviews




Self-assessment

self-evaluation tool in main domains of the training

included TALIS indexes on job satisfaction, academic quality, innovations, involvement of
stakeholders etc.

progress report provided to the participants and worked with at the trainings

frequency: beginning of year 1, end of year 1, end of year 2
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Concept of self-efficacy

e social-cognitive theory of A. Bandura (1977):

e characteristic by willingness to try new things (instead of fearing them) (Schleicher, 2020)

e the self-efficacy can be increased by feedback of others (Bandura, 1977)

e related to emotional intelligence and burn out (Jennings & Greenberg, 2009; Smetackova,
2017).



Self-assessment questionnaire - 4 domains of the training

IMPACT OF TEACHING ON STUDENT

BUILDING SCHOOL VISION LEARNING

SCHOOL CULTURE LEADERSHIP SKILLS

Jsem si jisty/a, ze ucitelé i déti se v nasi Skole pfi uceni
citi bezpeéné

Mam vyhrazeny cas, kdy vedu s uciteli rozvojové
rozhovory o tom, jak sleduji dopad své vyuky na
uceni déti.

Mame vytvorenou skolni vizi.
(Ano/Ne)

Moji hlavni roli je zlepSovat kvalitu vyuky na nasi
Skole.
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aby se kazdé dité ucilo naplno a s radosti. (zapojeni, pohoda, vysledky). Skole.

Kdyz mi uitel Fekne, jakou podporu (profesni,
organizacni, materialni) ke zlepseni svého uceni

potfebuje, je pro mne naprostou prioritou mu ji zajistit.

Clenové naseho pedagogického sboru nasi $kolni vizi
sdili a Ve&ri ji.

Ucitelé na nasi Skole maji vyhrazeny cas, kdy se
spole¢né aktivné zabyvaji tim, co si zaci odnaseji z
vyuky (zapojeni, pohoda, vysledky)

Znadm sam sebe jako lidra - vim, co umim, a
hledam, co potFebuji

Nase vize nam s pedagogickym sborem pomaha pfi
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School climate and teacher feedback

a

national Kalibro survey
O acomparison between more motivated schools (57 Czech schools with 660 teachers participated in the
Kalibro survey in 2018-2020, schools participate in Kalibro survey on voluntary basis)
d headteachers, deputy headteachers and teachers answer questions about quality of teaching.
relationships at school, job satisfaction
questions used from TALIS
d indexes of Teaching practices, Self-efficacy in classroom management, Teacher co-operation,
Professional collaboration, Participation
O international and national standardised benchmark, over 3400 Czech teachers
additional questions based on the program curriculum about school vision, support provided to teachers,
impact on pupils
frequency: beginning of year 1, one year after programme, three years after programme



Case studies

In-depth interviews with the pair of headteacher and deputy headteacher
d  Focus groups with 5-8 teachers, selected by the headteacher, combining more progressive and
conservative teachers

Formative report provided to the leadership from the FG

d  Frequency:
afteryear1, after year 2, one year after the end of the training



Programme evaluation

How likely are you to recommend the programme Lead Live to other school

principals?
NPS:
B pozitivni hodnoceni (9-10) [ neutraini hodnoceni (7-8) vlazné ¢i negativni hodnoceni (0-6)

group? 82 % 10 % 74
- year
group A 88
-year2

70
group B

-year1




What contributes to learning?

Safe environment for sharing

Space for sharing between school principal and vice principal
Focusing on instructional leadership

Inspirational lecturers - experienced teachers

Equal learning community

Debate in group of leader with different perspectives

Experts from business field
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Space for self development
Learning by experience

Time alone outside of school



Considered beneficial

Safe environment for sharing
90 % ——
space for sharing between school principal and vice principal

Inspirational lecturers - experienced teachers

80 % Debate in group of leader:with different perspectives

Experts from business field

Space for self development
70 %

Learning by experience

60 %
0,2 0,3 0,4

Relationship with overall programme evaluation

Focusing on instructional leadership

Equal learning community

Time alone outside of school

0,5

Uninfluential positives

Potencial weaknesses



Qualitative illustration
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Where do participants feel progress?
self-evaluation 2019-2021

SCHOOL VISION

SCHOOL COMMUNITY

WORK CONDITIONS
& SPACE

IMPACT ON LEARNING

LEADERSHIP




Development of participants in leadership

I know how good educational leadership
looks like

| know how to work with inner motivation
of people

| continuously reflect my role of school
leader




Development of participants in impact on student learning

lh dedicated time to ob
ave dedicated time to observe 2019 IB 17 35 34 8

the teaching in our school in

terms of its impact on student 2021 W& 27 Vilp) 23 2

learning



Qualitative insights

Self-awareness

Introducing Identification with
and gaining respectful role of the
self-confidence communication instructional
among teachers leader

“We have been able to share things that don’t work. And that is huge for me, an
absolute development in my own self perception. | have never ever honestly talked
about what we are not good at in our school. And now, when | talk to school principals,
I have no problem saying: “This doesn’t function in our school - how do you do it?” |
have never done that before.”



Job satisfaction (TALIS)
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Educational leadership (TALIS)
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Interpretations - lessons about school
leadership from Lead Live

e sustainable change starts with transformation of school leader: values,
views on leadership, self-knowledge

e self-efficacy and motivation of school leaders can be improved by
feedback of others and supportive community

e clear educational vision gives the headteacher more self-confidence and
tools for organisational change

e quick wins and quick fixes can have impact, but not long term
organisational change lasts many years and continuous professional
development is needed for school leaders
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Question time...

... and our questions

What do we miss when focusing on self assessment?

Role of evaluators and evaluation in the organisation (applying results for practice, EB
decision making/independent external organisation



